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Au tu mn 2019
As we are now fully into the swing of this
new term a reminder about what is new
from the consultant team this term…..



Curriculum intent courses to support
the new EIF



Learning and teaching forum
sessions to share good practice
before the start of the SLB sessions



The
Science
Conference
on
Improving
Secondary
Science
including
workshops on key
concepts in Science, including:
Preconceptions,
Self-Regulation,
Modelling, Memory, Practical Work,
Language of Science and Feedback.
With keynote speakers including one
of the authors and programme
leaders from EEf this represents an
excellent opportunity for Heads of
Science and their Line Managers.
Why not come along together?

Hopefully those of you who attended
Katy’s exam results 1:1 drop in sessions
to discuss the implications of this years
exam results. Please let us know if you
found these useful and would like us to
extend this opportunity.
...and don’t forget…
We
are
tweeting!
@LancsLandT

Follow

us

The School of Mathematics
Support for the new Ofsted framework:
The Government has approved plans for a
specialist Mathematics School to be
created through an association between
Lancaster University and Cardinal
Newman College in Preston.
Selecting from the most able 16 to 19year-old students from across Lancashire,
the ‘Lancaster University School of Maths,
in association with Cardinal Newman
College’, aims to welcome its first cohort
in September 2020, and will act as a
regional centre of excellence for
delivering Mathematics teaching at ALevel.
The School will be located near to the
main campus of Cardinal Newman College
and aims to provide high-quality
resources, teaching and content, ensuring
an environment where talented and
passionate young mathematicians can
thrive and excel.
The new Mathematics Schools are part of
a government funded initiative to
encourage more young people, especially
girls and students from disadvantaged
backgrounds to continue to study
mathematics at level 3 and beyond by
encouraging highly performing
universities and colleges to share
expertise and resources, creating a
stimulating and challenging specialist
programme. These schools will be aimed
at highly attaining young mathematicians.
As well as the new school in Preston,
Liverpool University will open a similar
school in September 2020.
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Curriculum Intent, Implementation and
Impact – for Heads of Science - 09.10.19
Curriculum Intent, Implementation and
Impact – Enabling Middle Leaders 14.10.19
Intent, implementation and impact:
Developing the Maths Curriculum 18.10.19
Developing
a
Knowledge
Based,
Interleaved English Curriculum - What is
the intent, implementation and impact
of your curriculum? - 04.12.19

Behaviour & Attendance
Learning & Teaching
English & Literacy

2&3
4
5&6

Mathematics
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Science
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How to contact us:
Tel:
01257 516426
Email: alison.kenyon@lancashire.gov.uk
Web: www.lancsngfl.ac.uk/secondary
Course Search: www.lancashire.gov.uk/lpds

Behaviour and Attendance News
Helen Smith
helen.smith4@lancashire.gov.uk

BTLS Reports
A reminder that the fortnightly tracking
report needs to be downloaded each year
so that dates are correct.
https://education.btlancashire.co.uk/
support.aspx

Attendance Update
Elective Home Education
A reminder of our advice to schools in this area…… As we are all aware of increasing numbers of cases of EHE and the references to
off rolling in the Ofsted framework it is important to give clear advice to parents in this area.

 Direct parents to the LA advice from the EHE team so that it is clear that independent advice has been provided
https://www.lancashire.gov.uk/children-education-families/educating-your-child-at-home/
 Minute meetings where you have clarified that support is not available from school and education is wholly the responsibility of
the parent
 Challenge in writing any inaccuracies in letters received from parents. For example, references to help with exams and books
Schools should be aware that for the first time we have been asked to supply numbers of Elective Home Education cases by individual
school to the Children's Commissioner. The date refers to the years 2015- 16, 2016-17, 2017- 18.
Online learning
A guidance document for schools is accessible at the link below and has been distributed via the portal
http://www.lancsngfl.ac.uk/projects/behaveattend-new/index.php?category_id=15
Attendance Improvement Worker networks
These are available for all schools to access at a cost of £70 for the year. Those schools offering to host receive a free place. The cost
covers 3 half day network meetings a year alongside regular updates by email. The sessions are an opportunity for schools to share
practice, receive updates and set their own agendas to meet local need. If you are not already involved email
helen.smith4@lancashire.gov.uk
Gaming and the new Ofsted framework
You may have noticed the reference below in the new EIF…
Inspectors will also challenge leaders and managers about unusual patterns in the way that the school records attendance, including
the use of inaccurate register codes or changes to when the register is taken. For example, if inspectors reasonably believe that a
school is inaccurately recording attendance, has changed the timing of session registration to game attendance rates or is using parttime timetables inappropriately, then inspectors are likely to judge leadership and management to be inadequate.
It would seem that this directly relates to the practice of marking registers for the afternoon at term ends and open days and then
sending students directly home. This has begun to be an issue in terms of holiday fines over recent years with parents successfully
arguing that the school has actually only delivered one session of education that day.
A letter has been sent to all schools regarding this issue.
The second issue this presents is when a school determines that its afternoon session begins and actually takes a register for the
session mark. The regulations require the 2 sessions to be divided by a definitive break. This would not be covered by a lesson
changeover. Additionally the break should be in the 'middle' of the day. There is no time provided to define this further.
Schools should consider whether the timing of their afternoon session mark could be considered to be determined largely through
the potential to improve attendance. If so, this could be considered through an inspection as gaming. The timing of the session in line
with regulations around a break should also be reviewed.
It should be noted that the regulations apply to maintained schools only although this should be considered as good practice by
Academy schools. The EIF references to 'gaming' would of course apply to all schools.
Part time timetables are only lawful when:
 There is medical evidence to support this
 An EHCP requires this (and it is stated within the EHCP)
 Time limited reintegration timetable (this should be documented so there is a clear increase over time an end and review date)
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Behaviour Update
EEF report- Improving behaviour in schools. June 2019
The report identifies 6 strategies to improve behaviour. The report emphasises the importance of consistency across the
school, training for staff in classroom management and individualised support packages.
The report concludes that there is inadequate evidence to say if zero tolerance policies have impact or not.
The full report is available at the link below:
https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-behaviour-in-schools
2017-18 National Exclusions data
This is now available at the link below:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/820773/
Permanent_and_fixed_period_exclusions_2017_to_2018_-_main_text.pdf

Lancashire patterns for Secondary schools
Permanent Exclusion rate

Fixed term rate

National

0.2

10.13

One or more fixed term
rate
4.71

Lancashire

0.42

8.59

4.6
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Learning and Teaching News
Andy Pearson
andrew.pearson@lancashire.gov.uk
A signpost to some useful resources on

...By using retrieval practice as a learning

retrieval practice: retrievalpractice.org

strategy (not an assessment tool!), we

An excerpt from How to Use Retrieval
Practice to Improve Learning...
Challenging learning leads to long-term
learning

exercise and strengthen our memory.
Research demonstrates that this
improvement in memory and long-term
learning is flexible, which:



...Struggling to learn – through the act of
“practicing” what you know and recalling
information – is much more effective than

thinking and application skills



long-term learning. In contrast, fast, easy
strategies only lead to short-term learning.

Improves students’ organization of
knowledge

re-reading, taking notes, or listening to
lectures. Slower, effortful retrieval leads to

Improves students’ complex



Improves students’ transfer of
knowledge to new concepts

Just like exercise, learning works the same way: “no pain, no
gain.”

COURSE SUMMARY
LEARNING AND TEACHING
AUTUMN TERM:

WHY DOES SPACING WORK?
When students encounter information repeatedly in one session, it quickly becomes
familiar—what we call an “illusion of knowing.” The English translation for a Spanish

Curriculum—Intent,
Implementation and
Impact—Enabling
Middle Leaders
14.10.19
Improving Memory,
Retention and Recall
Across the
Curriculum
05.11.19

vocabulary word readily comes to mind if it was just retrieved moments ago . However,
when information is quickly acquired, it’s often quickly forgotten. Immediate repetition
helps students remember something for a short time—i.e., just a few seconds or minutes
later—but only because that information is in short-term memory. It can be much more
difficult to remember the information after a week, or even a day. Thus, cramming
increases the amount of information in short-term memory, but it does not improve longterm memory.
Based on a wealth of research, we also know that cramming feels easier than spacing, but
information learned through cramming is temporary and shallow. In contrast, when
learning opportunities are spaced apart, students engage in increased effort to retrieve
the information, which improves the durability of learning – what we call a “desirable
difficulty.” Similar to why retrieval practice works, when students have to retrieve things
from memory and think deeply about what they are learning, they are more likely to

The 5 Most Effective
Learning Strategies
25.11.19

remember the information over the long-term. When using spaced practice, retrieving the
information across sessions will not always be easy, and students will have to try harder
to remember it. This can lead students to feel like they are not learning very well from
spaced practice, but that’s precisely why spacing works – the challenge from spacing
dramatically improves long-term learning.
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AUTUMN TERM 2019 ENGLISH COURSES

English News

15.10 Closing the PP Gap in English
19.11 English Teaching for NQTs

Katy McWean

29.11 Assistant Subject Leaders Network -Key Stage 3
04.12 Curriculum Intent: Long Term & Medium Term
Planning

katy.mcwean@lancashire.gov.uk
GCSE Development Planning — Autumn English SLDM

GCSE EXAMINERS’ REPORTS - A SUMMARY
The following key advice is common to all GCSE specifications:

In light of summer’s GCSE English examination results, subject
leaders in the recent autumn SLDM were focused on actions for
their departmental development plans.

English Language
READING

Overly formulaic responses that employ writing structures such as
PEE, disadvantage many students. Exam boards wish to see more
individual and spontaneous responses that demonstrate a lasersharp understanding of meaning. Students could consider WHAT?
HOW? WHY? prompts to help shape their thinking:

Leaders were encouraged to carefully consider their
developmental priorities to raise achievement in Year 11 as
identified by data analysis.
A ‘marginal gains’ approach to achieving improvements in the
three main areas below was advocated:
1.
2.
3.

1. WHAT is the author trying to convey?
2. HOW do they convey their idea/s?
3. WHY do they do this? What’s the bigger picture?

Curriculum and first quality teaching
Intervention
Departmental systems

Some key considerations discussed were:











Is the curriculum fit for purpose at key stage 4? Are
knowledge and skills carefully sequenced? Are resources
and pedagogical approaches standardised to ensure
consistently high standards?
Is the balance between Literature and Language correct?
How interleaved are the two GCSEs in schemes? Could
this be improved?
Does the length of time spent on each element of both
GCSEs reflect the weighting of each element in the final
award? Does more time need to be allocated to certain
elements in light of areas of underperformance?
Does the department’s subject knowledge need
supporting in any key areas? How will this be supported?
Is the knowledge of Literature texts supported by a
systematic approach to recall of learning from previous
weeks, months, years e.g. low stakes quizzes to start
lessons?
Are mock examinations used to best effect ? Is enough
time allocated for quality learning to occur prior to
examination? Is students revision being supported/
directed e.g. are powerful revision techniques modelled
for students? Are DIRT activities built into the curriculum
post-examination – holistically and class level?



Students should avoid referring to obscure terminology e.g.
chremamorphism, and misusing ambitious vocabulary.



The evaluation question continues to be the most challenge
reading question nationally. Students are advised to establish their
opinion in the opening paragraph with regard to the whole text,
and then track what they think about the beginning, middle and
end of the text. Sentence starters such as without question,
certainly, possibly, can help to clearly establish a evaluative tone.

NON-FICTION WRITING

Successful students have a broad general knowledge and are able
to draw on a rich store of ideas when composing text. All students
therefore need to have been exposed to a rich reading diet of a
range of non-fiction texts at GCSE, preferably pairs of text on a
similar theme. Furthermore, students should be encouraged to
extract salient points from such texts over their course of study and
build up an organised body of knowledge that they can draw on in
examinations. Frequent think-pair-share activities in which
students are encouraged to consider their opinion and other
perspectives on key issues in texts would be beneficial.



Students should plan all extended writing prior to beginning: their
key argument and at least 3 strong supporting points.

English Literature



Successful students write a strong introduction (thesis statement)
that shapes their whole response. Students must be familiar with
planning their ideas before they begin.



Successful students show very robust knowledge of texts –
supporting their argument with ‘moments from the text not always
quotation.

Recommended Reading
WEBSITES TO SUPPORT KNOWLEDGE/ REVISION OF LITERATURE
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https://www.senecalearning.com/blog/gcse-english-literature-revision/
http://www.gojimo.com/
https://www.memrise.com/
https://quizlet.com/en-gb

AUTUMN TERM 2019 LITERACY COURSES

Literacy News

7.11 Literacy Leaders Network
16.12 Developing a Rich Vocabulary

Katy McWean

LANCASHIRE BOOK OF THE YEAR WINNER (July 2019)

katy.mcwean@lancashire.gov.uk

Moonrise Sarah Crossan (Year 9 +)
This young adult verse novel is a
challenging narrative about a young
American boy dealing with the impending
Execution of his older brother who is on
death row.

EEF ‘IMPROVING LITERACY IN SECONDARY SCHOOLS’ (July 19)

This succinct and timely report is a must read for all school
leaders, and, indeed, all teachers.
It’s key focus is on ‘disciplinary literacy’: the expert language
of each subject, and the report advocates that every teacher
should have a strong knowledge of how students should
write, read, talk and speak as an expert in their subject.

DEVELOPING CONTEMPORARY CULTURAL CAPITAL

The Lancashire Book of the Year short
lists of previous years provide a great
starting point for teachers and students
alike who want to broaden their
knowledge of quality contemporary texts
aimed at young adult readers (year 9+)

The subtext of this message therefore is that time will be
needed for leaders to audit subject disciplinary literacy
within their departments and to act on areas that could be
improved. A complementary programme of departmental
CPD may be needed and the role of how the literacy
coordinator and, maybe a literacy working party, could
support departments needs to also be carefully considered.

https://www.lancashire.gov.uk/librariesand-archives/libraries/lancashires-bookof-the-year/

So does this mean that a whole school approach to literacy
should be abandoned? On the contrary, as the report itself
recognises, literacy skills are both general and specific. So a
robust whole school approach to literacy that is a strong
backbone to disciplinary literacy equates to good practice.

PROOFREADING
Common whole school acronyms can help provide a consistent
message to students about what to check when proofreading.
E.g. CHECK YOUR SPECs
S Spelling
P Punctuation
E Expression
C Clear
To ensure work is as flawless as possible prior to teacher marking,
students should be encouraged to proofread their own work after
completing any extended writing task and then to amend all errors.
This time should be ring-fenced as ‘silent proofreading time’, and
could be supported with literacy mats and key unit vocabulary on
the board.

Further Reading

Pairs should then proofread one another's work, circling any
further errors without comment. Individuals should then make
further amendments where necessary.
Any remaining spelling and punctuation errors identified when
teachers mark books can be feedback collectively as common class
errors on the board or on whole class feedback sheets. Students
can then identify if they have made any of these errors and amend
their work as an important part of DIRT activities.
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Mathematics News
Helen Monaghan
helen.monaghan@lancashire.gov.uk

Results 2019
KS2 SATs:
In maths, 79% of pupils reached the
expected standard, up by 3
percentage points from 2018. The
proportion of girls meeting the
expected standard was higher, by
1%, than for boys.
The average scaled score for maths
was 105, up 1 point on 2018. 27%of
students reached the higher
standard in mathematics, and
increase of 3%. Boys out performed
girls at the higher standard.
GCSE:
Nationally GCSE results for
mathematics remained pretty much
as in 2018, with insignificant
increases at the key indicator grades
of 1+, 4+ and 7+. Boys
outperformed girls at 7+ again this
year.

In Lancashire…
Maths Hub News

The new Abacus Maths Hub had its
launch on 11th September at
Cardinal Newman College. The hub
is run through Our Lady's Catholic
High School and Cardinal Newman
College and covers most of
Lancashire, although parts of north
Lancashire remain in the NNW
Maths Hub.
Both hubs have a range of work
groups and projects schools can get
involved with.
For more information contact our local
maths hubs. www.mathshubs.org.uk

Think on it:

'A' Level:
At 'A' Level, this was the first year
when all students will have taken
the new reformed qualification.
Maths 'A' Level remains one of the
most popular 'A' Levels and a
greater proportion of students
achieved the top grades in
mathematics compared to all ALevel subjects (41.0% of students
achieved A or A* grades in
mathematics compared to 25.5% for
all subjects). There was however a
5% drop in C+ grades.
Again, boys outperformed girls at
the top grades with approximately
3% more boys getting A+ than girls

Why are our girls
outperforming boys at the
middle and lower grades, but
boys outperform girls at the
top?
Is it just that the girls are
'plodders' and 'clever' boys will
just do better at maths than
'clever' girls?
Or should we be looking
carefully at how we encourage
our students to engage with
and how we deliver maths?
Is there anything we can do to
make sure all students
maximise on their potential.?

Did You Know?
The word algebra comes from the
Arabic word ( الجبرal-jabr)
meaning ‘the reunion of broken
parts’, ‘bone-setting’, from jabara
‘reunite, restore’. The
mathematical sense comes from
the title of a book, ‘ Kitab al-

mukhtasar fi hisab al-jabr walmuqabala ' (The Compendious
Book on Calculation by
Completion and Balancing) by the
ancient Persian mathematician
Muḥammad ibn Mūsā alKhwārizmī.
Mastery:
Free secondary mastery teaching
resources are available through the
NCETM website. Whether you are
interested in trying a mastery
curriculum or not, these resources
are well worth a look.
KS5: MEI, has produced some free
resources to support delivery of the
level 3 Core Maths qualifications.
To access the resources you need to
register with the Advanced
Mathematics Support Programme,
which you can do through the MEI
website.

1. The QLA for KS2 Maths SATs is
available. If you haven't
downloaded the information,
then make sure you get onto it
a.s.a.p.

If you require any support or advice regarding mathematics in a secondary environment, please feel free to contact Helen Monaghan at
helen.monaghan@lancashire.gov.uk
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Science News

SCIENCE COURSES—AUTUMN TERM

Science Conference

Andy Pearson

— Exploring the

andrew.pearson@lancashire.gov.uk

seven
recommendations for

Excerpts from the Improving Secondary Science recommendations

Improving Secondary

found in the EEF guidance report:

Science including a

“Science teaching is not just about getting good results at GCSE, important

Key Note delivery by

though that is; every secondary teacher knows the deep satisfaction that comes
from lighting the fires of interest in young people and stimulating them to take a

two of the reports’

particular subject further.”

authors.

“Good science teaching improves both attainment and engagement, and all of

6th December 2019

the recommendations in this report should therefore support positive attitudes
to science.”
“Science is often perceived to be harder than other subjects and this perception
has been found to be a determinant of subject choice, but science qualifications

Curriculum—Intent,

open the door to many rewarding careers and this can be motivating for pupils.

Implementation and

As a science teacher, you see far more of your pupils than a career guidance

Impact—for Heads of

specialist ever can. ‘Careers in the curriculum’ is one of the eight Gatsby

Science

benchmarks for good career guidance that form the basis of DfE’s careers
guidance strategy. Science lessons are the starting point for making links
between what is being taught and future careers—the examples are numerous:
radiography technician (physics), food analyst (chemistry), conservationist

09.10.19
Teaching Science for
Newly Qualified

(biology), and so on.”

Teachers
Why not join your Head of Science at our Science conference this

17.10.19

December, improving joint understanding of the key

Improving Memory in

recommendations in the guidance report and enhancing our

Science and

shared drive to improve secondary science.

Enhancing AO1
14.11.19
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