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Chapter One
The National Picture
Boys’ underachievement in writing continues to be a national issue and
despite several initiatives over the past few years to address the situation,
both locally and nationally, there is still a significant gap between the level of
attainment achieved by girls and boys.
National Data 2004-2007 shows that in the Foundation Stage boys are
achieving less well than girls across all areas of learning and more girls are
working securely within the early learning goals then boys. So the difference
begins right at the start of school and this difference continues into KS1.
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These differences are not so apparent in maths, suggesting that is something
to do with literacy, in particular, writing, which is problematic for boys.
Research suggests that boys are programmed neurologically from birth in a
different way to girls.
Male and female brains
Female
Male
• Tend to use right brain more than • Hemispheres tend to be more
the left – can reproduce a pattern
integrated which helps with
problem solving and multi-tasking.
by walking it out on the floor; solve
problems requiring mathematical
reasoning.
• Better connection between
hemispheres – girls have
language parts in each
• Tend to use only one hemisphere
hemisphere.
at any one time – tend to be
focused and dogmatic.
•

Tend to be better at three
dimensional work building with
bricks, solving puzzles.

•

Larger area for linguistic
processing – talk, read and write
earlier than males, outperform
boys at all key stages.

Geoff Hannon (1997) and Trevor Hawes (1998)
It is suggested that these factors encourage different early parenting
behaviours that fosters the development of literacy in girls more than boys.
Then when girls start school they are also more physically mature and there
have been different social expectations of how they should behave. Once they
are in class girls are usually more attentive that boys and persist for longer in
tasks. These positive class behaviours help girls thrive in the class
environment.
In the 1980’s there was a trend to think that one way of addressing this
situation was to ensure that all children were given equal opportunities but this
was not enough. Boys and girls have unique needs and they must be
individually addressed. Teachers need to be aware of how to support different
learning styles and provide a classroom that has learning experiences that are
particularly planned to engage and inspire boys. OFSTED current research
has commented the most successful literacy lessons were when teachers
took care to choose texts that interest boys.
It was with this in mind that this project started. We wanted to look at the
characteristic differences between boys and girls and to consider strategies
that would utilise the strengths and interests of boys. Good teaching practice
can make a difference.
See Appendix One for summaries of government reports into boys’
achievement.

Chapter Two
Overview of the Lancashire Early Boys Writing Project 2007-8
The aim of the project was to focus on known boy-friendly strategies and use these to
motivate boys in Foundation Stage and Y1 to write. In Lancashire there has been a
number of Boys Writing Projects but this was the first to focus on boys in the early
stages of school life. Lancashire has also been looking at ways of improving transition
between Foundation Stage and Y1 so it was considered a good opportunity to consider
this when planning this project.
Research shows that young boys are motivated by the following activities:
• Speaking and listening
• Role play
• Drama
• ICT
• Films and visual images
• Working outdoors
These strategies were used throughout the project and units of work were developed to
exemplify their use.
Success criteria
• Boys’ confidence in speaking, listening and drama will impact on attainment in
writing
• Boys motivation through the use of film, ICT and visual images will impact on
attainment in writing
• Impact on boys’ writing to be measured through national curriculum levels, FS
Profile
• Impact on speaking and listening to be measured through national curriculum
levels, FS Profile
Organisation of the project
There were 11 schools involved. They were identified through the use of data and
discussions with school advisers. Reception and Y1 teachers were both invited to
attend. The schools received £1000 to pay for supply cover and some resources. Two
literacy consultants, with early years experience, would lead the project. The project
took place over three terms from autumn 2007 to the end of the summer term 2008.
Outline of the project:
•

•

Day 1: Focus on speaking and listening
o Boys and Literacy- The general picture
o Introduction to the project
o Speaking and listening activities (barrier games/ action boxes)
o Using film to develop speaking and listening
o Discuss ways of tracking progress
Gap task:
o Identify a group of 6 boys
o Collect a sample of unaided writing
o Questionnaire (oral)

o Teacher questionnaire
o Establish a level for writing and speaking and listening
o Trial some of the approaches explored
•

•

•

Day 2: Focus on role play and the use of film to develop drama activities
o Feedback from gap tasks
o Further research findings on motivating boy to write
o Boy-friendly role play
o A unit of work on dinosaurs, to include the use of film and drama
Gap task:
o Develop own strategies and resources to develop role play areas and
drama activities
o Complete a reflection/ impact sheet
o Monitor progress of target group
Day 3: Focus on ICT
o Feedback from gap tasks
o A unit of work on mini-beasts using ICT outdoors

There would then be visits from the consultants to each school at the end of the
project to collect data, examples of work and to discuss with teachers the impact of
the project.
The sample group
The strategies employed and units of work were designed to be delivered to the
whole class but only a small group of boys were tracked to monitor impact. Six boys
were chosen from each class across the range of ability. In this way it could be seen
if the strategies had more impact on certain ability groups. Samples of writing were
collected at the beginning for a baseline and at the end and these were levelled.
Many of the FS boys were just mark-making at the beginning. Development in
speaking and listening was also measured as this was considered important as the
boys were so young.
The boys were also asked to complete a questionnaire to examine their attitude to
writing at the beginning and end of the project. This was carried out orally with the
class teacher.
The teachers were to trial different strategies in class and closely monitor the
achievement of all children, but particularly the target group of boys
Links to Primary Framework and Early Years Foundation Stage
All planning was linked very closely to the Primary Framework and the EYFS.
Strategies used were ones recommended in these documents. The use of Letters
and Sounds was not directly included in the training but it was made clear that the
regular, systematic teaching of phonics was expected.
Letters and Sounds: Principles and Practice of High Quality Phonics
PNS 00281-2007FLR-EN

Another useful resource was the newly produced booklet:
Confident, capable and creative: supporting boys’ achievements
PNS 00682-2007BKT-EN
This booklet was given to all schools and gave examples of good practice. It
encouraged the teachers to reflect upon their current practice to ensure there was
equal entitlement for boys and girls in the Foundation Stage and to challenge their
attitudes and values when teaching boys.
“Are we planning experiences for boys that build on their interests and value their
strengths as learners and problem solvers, or are we expecting them to be
compliant, passive recipients of new skills and knowledge? Are we utilising boys’
fascinations and learning preferences as starting points for our planning.”
Throughout this project we were determined that our planning would take this into
account.

Chapter Three
Boy-Friendly Role Play
Role-play is an important part of the curriculum in the early years and KS1.
Role-play areas provide excellent opportunities for speaking, listening, drama
and reading. This supports children’s emerging abilities to set a scene,
develop a character, aid the sequencing of events and encourage the use of
imagination and creativity. It helps children further awareness of aspects of
the world around them.
It also provided contexts for writing. The advantages of including writing
opportunities in the role play area are as following:
•
•
•
•
•

Develops an understanding of when and how to use particular skills
Relates the format to the purpose
Provides an audience for the writing
Makes links between the reading and the writing
Motivating

Research has shown how capturing boys’ interest is really important in
ensuring they perform well in class. Role-play opportunities need to reflect the
interests of boys as well as girls. Traditionally in reception class there has
been the home corner and a shop area but boys are often more engaged in
other situations where action and adventure can take place; a space ship,
cave, fire station, pirate-island for example.
On day two of the project, a number of boy-friendly role-play examples were
examined. The first was a garage and the numerous writing opportunities
were demonstrated:
Getting Started
– Initial discussion
– Class visit to local garage
– Environmental print
– Thank you letter for the visit
Getting Permission to Build Garage
– Letters to Town Hall
– Application for planning permission
– Plans
Making the garage in class
– Lists of things to set up garage
– notices/labels/posters
– Planning the Grand Opening
– Newspaper reports
– Advertisements for jobs and for the
garage
– Invitations to the Grand Opening
– Accident book
– Applying for a Job
– Job advertisements
– Job applications

Running the Garage
– Notices for the walls
– Lists of jobs
– Stock lists
– Rules
– Instructions
– Estimates
The teachers used this idea as a model and planned more boy-friendly role
play areas and listed the writing opportunities. These included a Batman
Cave, a train station, a pirate ship, space rocket, police station and a building
yard, Please see the Appendix Two for more detail about these ideas. The
teachers then tried out some of the ideas back in class.

Case Study
One school decided to make a castle for a role play area. This started with
a visit to Skipton Castle for reference and ideas. Research continued back
in class. The children then planned and set up the castle and discussed
what kinds of role play could go on in there. The children talked about
dragons, knights and battles. All the children had opportunities to dress up
and make up stories relating to the castle. Fiction and non-fiction books
were used as a stimulus for various situations. The children performed
their stories and were enthusiastic with their ideas. Non- fiction books were
used to investigate the different jobs people would do in a castle and who
would live there. Hot- seating was used to explore these roles and then the
children wrote about themselves in role.
“ I am the king. I am the boss of the castel. I live nextd door to the qeen. I
wear a smart suet with julls.”
The children wrote applications for jobs in the castle and made out job
descriptions for knights. They also made battle plans and wrote menus for
the great banquets.
The castle was a great success in terms of role play, story telling and
developing language which was appropriate and specific. The boys loved
dressing up and visiting the castle and were imaginative in character. (the
girls loved it too!)

Many schools developed boy friendly role play areas with great success. This
is a quote from one teacher about the police station:

Fantastic language, lots of interaction,
really developed story scenarios. Boys
loved the police note books and finger
print records etc, lots of laughter, boys
hooting with delight - we had lots of fun in
there!

The role-play area can be used for a number of speaking, listening and drama
activities. Here is a sample of those activities discussed on the project:
Telephone Conversations
They are a simple way of focusing on important dialogue. Two
children improvise a telephone conversation at a problematic
moment in the role play.
Afterwards the conversation can be discussed or fed back into the
drama to influence the next event.
The Roving Reporter
This eye witness account provides a strategy for children to recall
part of the drama and report back from a character’s viewpoint
Hot seating
This develops characterisation and gives opportunity for children
to ask questions to find out information. The adult can model
being in the hot seat before children are expected to adopt this
role. Questions to ask the person in the hot seat can be decided
beforehand using the question hand as a prompt.
Speaking Objects
The inanimate objects can speak as an eye witness with a viewpoint. For
example, the hammer in the garage may have clear views about what is
going on! The object can speak freely or answer questions.

Chapter Four
Using Still and Moving Images
Using film
We used film on all days of the training. There are many benefits to using
film with young children as they are:
•
•
•
•

already aware of film as a genre
familiar with and comfortable with film
able to draw inference and discuss how characters are presented –
using high order reading skills without the need for decoding
able to make connections with other films they have
seen

Using Short Films
On the first day ‘a short film ‘The Bin’ (available from The
British Film Institute www.bfi.org.uk) was used to provide
opportunities for developing speaking, listening and drama.
Here are some ideas how you could do this.
Focus first on speaking, listening
- Listen to the soundtrack for music, sound effects or silence.
- Focused listening to the mood of the music – sort pre-prepared picture cards
e.g. happy, sad, tired, excited-how does it make you feel?

happy

sad

tired

excited

- Move and dance to reflect mood - tapping or clapping to the rhythm,
travelling in a space, making pathways in response to the music, changing
speeds to suit the music, changes in levels and directions to show awareness
of patterns and changes in the music.
-Listen and draw specific sounds - talking to a partner about sounds and what
is happening.
-Watch the whole film and encourage children to make an initial response.
Emphasise that they do not have to like it, but they need to try to justify their
opinion.
- Discuss what children liked or didn’t like.

Using the film to develop drama
- Discuss the main character, Tom sweep, what is his job?
- Watch the whole film again and answer key questions, “Who is the
character, what is the setting, what happens, what is the problem”
- Brainstorm Tom Sweep (external physical appearance, clothes, movement,
expressions, behaviour…) How does the film tell us about this character?
- Character map – Sort pre-written word cards into hoops to describe Tom, or
write words or phrases around a picture of Tom.
- Use speaking frames: ‘Tom is thinking…’ ‘I think Tom would say…’ ‘I think
Tom feels…’.

- Put children in role as Tom Use simple props to develop role (e.g. brush, bin)
-Hot-Seat Tom - teacher in role initially to model and support skills and build
confidence - children generate questions to ask Tom.
- Provide simple props and costumes with which the children could reenact the story. Allow children the opportunity to role play with or without
dialogue. Consider how emotions are shown when there is no dialogue.
Explore the use of mime.
- Story boxes - provide small world figures and props for the children to
retell the story. Maximise opportunities to explore characterisation and
alternative endings, and innovation on aspects of the story.
- Create freeze frames of scenes in groups from role play or small world
play.
- Thought Tracking. Consider the thoughts and feelings of characters at
different points.
Possible written outcomes (if required)
- Oral retelling of the story
- Character profile
- Class big book with captions or sentences for scenes
- Zig-zag books to retell story or tell own version
- Simple narrative stories
- Anti-litter posters – environmental campaign
- Simple film-making (‘Photostory’ & ‘Digital Blue’) to create own versions of
the film.

Use of short films for information
On day two and three we used short films from www.espresso.co.uk. The first
linked to the dinosaurs theme and the second two to the minibeasts theme.
These films last just a few minutes and are very suitable for providing visual
images for young children that can develop discussion and stimulate interest
in the topic. Most Lancashire schools have access to espresso and the films
can be saved onto your computer.
Use of film clips
Using short clips from feature films is also a useful way to activate prior
learning and gathering content for writing. In the unit on dinosaurs we used a
short clip from the Walt Disney film ‘Dinosaurs.’ In the minibeasts unit we
chose a clip from ‘Bugs Life’ to develop ideas for a fantasy setting where
people are the size of insects. It is best to use films that have a U certificate.
Film clips need to be carefully chosen so that they meet the purpose of the
literacy lesson. Whole films may be shown at other times if necessary but
often children will be familiar with the films used and just an extract is all that
is needed to provide the visual stimulus.
Some of the teachers successfully used films for the first time. One teacher
felt this was the most useful aspect that had helped to motivate the children.

I’m intending to use
more film clips in the
future because that
worked.

Using film to motivate
children had been the
most useful aspect of
the project.

Making class films
In the minibeast unit we encouraged teachers to let children use camcorders
on their minibeast hunt to help write the recount back in class. There are blue
tooth cameras that are easy to use with young children. The children watched
the recordings and used this to remind them of the order of events. They
could also use it as way of presenting information to other children. Teachers
said the children found using the camcorders easy but preparing the film for
viewing took time.

Using still images
The use of good quality images helps to stimulate discussion and further
exploration. We found using www.google.com – images, we found free
downloads of the subjects we wanted.

This was a really useful one to start the dinosaur unit.

There were numerous images to use in the mini beast unit.

Chapter Five
The Use of ICT
A range of approaches to ICT were used in order to motivate and engage boys.
This included the use of:
•
•
•
•
•
•
•
•
•
•
•

web-sites for children to carry out research
sound effects
talking tins/ postcards/pens
talking books
chatterboxes
walkie-talkies
digital cameras and camcorders
Dictaphones and voice recorders
Crazy Talk programme (available from www.reallusion.com)
Photo Story 3 (free download from Microsoft)
On day three we looked particularly at using ICT outdoors.

Using web-sites
Many children are familiar with using web sites at home to find out information.
Boys enjoy using this medium and there are numerous sites carefully designed
for young children. Some of the good ones used in the mini-beast unit were:
• www.nationalinsectweek.co.uk (It was National Insect week-23-29th June)
•

www.underfives.co.uk/minibst.html

•

www2.scholastic.com (useful for the dinosaur unit too)

•

www.Itscotland.org.uk/earlyyears/resources/illustrations
/minibeasts/index.

Using ICT outdoors
In this project we were always considering strategies to motivate and interest
boys. We knew ICT was one of these and as it was the summer term we thought
we could incorporate this with working outdoors. Working outdoors is preferred
by many boys who find it more liberating.
I’ve definitely done more work
outdoors than I would normally do.
Because of that, the children have
been more interested and have

been on task.

So, in the minibeast unit we demonstrated how ICT
equipment could be used outdoors. Talking tins and
talking postcards were used to guide the children round
the route.

Children used digital cameras and camcorders to record
visually what they found on the hunt.
Talking pens and Dictaphones were used to
record information. Walkie-talkies
encouraged children to communicate their findings as the
hunt progressed.

Digital microscopes can be also be used as a good way of investigating the
minibeasts in detail.
ICT for Presentation
We used ICT to present outcomes from unit work in Phase 4 of the planning
.
Photo story 3, free from Microsoft, is a popular way of recording what the
children have done and a number of schools used this programme.
In the unit on dinosaurs, we introduced the use of Crazy Talk to help
the children’s drawings and images of dinosaurs they had made come
alive. A number of teachers tried this and the results were amazing.
Information about Crazy Talk can be obtained from
www.reallusion.com/crazytalk
Talking books come in small and ‘big book’ sizes and some schools used
these to show photographs, drawings and writing with the children giving
verbal information to go with the work presented.

The talking book was a very big
stimulus for children to think of
some good ideas to translate into
the writing

Another idea is to use a ‘chatterbox’ this is a way of recording information that
can link to a wall display. Children can look at the display and press on a
number on the chatterbox to hear a child giving information about the work on
display-a good way to make displays truly interactive.
It was exciting planning to use this equipment and it certainly made the units
become more vibrant. The children managed the equipment better than
expected and teachers said that they will incorporate far more ICT techniques
in future planning.

Chapter Six
Using Action Boxes
In order to encourage the boys to develop speaking
and listening and engage in creative play we made
some action boxes. These are different to story boxes
in that they do not link to any known stories but
instead contain action figures to encourage the
children to act out exciting scenarios in small groups.
We started with three boxes, one with fire-fighters, one with pirates and then one
with knights and a dragon. As the project developed we included a dinosaur one
and a mini-beast one to compliment the themes.
In each box there was small world people and equipment linked to the figures.
There were also some photographs so if a child has initiated the activity and
needs some ideas then the pictures will help. Also included were some sentence
starters. These could be used if an adult is working with the group and needs the
cards to prompt some ideas.
Think, say, feel cards were included too so the play could be freeze-framed at
any point.

The question hand was in the box too, so any of the
action characters could be hot-seated.

Many of the schools tried out these action boxes and found them really useful.

Chapter Seven
Planning
During the project, planning was exemplified following the recommendations from the Primary
Framework for literacy.
‘Each planned unit should do the following:
 Cover the development of speaking and listening, reading and writing
 Lead to learning at a challenging pace.
 Have regular teaching at word-level and sentence-level embedded within it, or
identified as discrete teaching alongside it, to ensure children achieve these critical
learning objectives in a coherent and progressive way.
 Follow and build upon the teaching sequence, from reading into writing and
developing comprehension.
 Fully integrate the use of ICT opportunities to develop key aspects of learning and
assessment opportunities. The planning should also consider opportunities for literacy
learning both within dedicated teacher time and also across the whole curriculum.
 Involve a wide variety of enjoyable and engaging learning opportunities, related to
children’s experience, building on previous learning and therefore appropriately
personalised.
 Identify the particular needs of children working below or significantly below agerelated expectations and the needs of gifted and talented children in working
significantly above those expectations and plan to meet those needs.’
www.standards.dfes.gov.uk/primaryframework/literacy/planning
Teachers working in the Foundation Stage need to plan in holistic manner across all areas of
learning. For the purpose of this project however, planning was provided purely for CLLD, as
this was our focus. One teacher commented that she would have liked o have been provided
with an example of planning across the areas of learning. This may be something to consider for
future projects.
The ‘Planning Phases’
Units were planned for the participants to adapt and follow to meet the needs of the children, or
use as a model for their own planning. Objectives and activities were organised into phases.

Creating
interest

Teaching sequence
Phase 1
Reading
and analysis
Phase 2
Gathering
Content

Phase 3
Planning
and Writing
Phase 4
Presentation

It was recommended that teachers begin the first unit of the theme with a new phase, ‘Creating
Interest’. Initially, some teachers were sceptical about spending time creating interest, but after
trialling the units, they agreed that it had a significant impact on the boys’ engagement. One
teacher commented,

‘Introducing the topic to the children with no immediate
expectation that they’ll have to put pen to paper [has had the
most impact]. I’m not worried about that any more because I
know that when they do write, they’ll be ready’.

The themes Dinosaurs and Minibeasts were chosen to appeal to the interests of boys in
Reception and Year One. Embedded within these themes were the boy-friendly strategies
described in the previous chapters - speaking and listening, ICT, visual literacy, role play and
drama, action boxes, use of the outdoors, short writing tasks.
In addition to the strategies listed above, the following ideas also proved to be
very successful:








Generating questions about a mystery object in order to spark
interest. The dinosaurs unit began with finding an egg in the
school grounds. The children were encouraged to generate
questions about the egg, and speculate about what might be
inside.
The use of ‘Know, Want, Learn’ Grids to activate children’s prior
knowledge about the theme of the unit. (See Appendix Three)
Annotating images with good vocabulary.
The teachers
slipped in ‘wow’ words as well as taking suggestions from the
children.
Allowing the children ‘create’ something to write about. The
children were asked to invent their own
dinosaurs and give them a name that
reflected their main attribute. We had
‘Longneckasaurus,
Footballersaurus,
Runnosaurus, and many more weird and
wonderful creations. The boys were more inclined to write about
the dinosaurs because they had invented them themselves. One
teacher commented that the long names that the boys had given
their dinosaurs proved problematic when it came to writing. In order to ensure that the
girls did not feel alienated by inventing a dinosaur, coloured feather and sequins were
provided. This seemed to do the trick – we had Rainbowsaurus and Gigglisaurus!
Drawing a story. The children used the Action Boxes to invent stories. On large sheets
of paper they drew the parts of the story. This served to give the stories a simple
structure. Children were then asked to add a time connective to each section of the story,
e.g. ‘One day, Just then, Later, Suddenly’, etc. Finally, they added speech using speech
bubble shaped sticky notes.





‘Chunking’. It is widely accepted that boys perform much better when writing short
pieces and that extended periods of writing can actually be painful for young boys. For
that reason, it was recommended that any ‘extended’ writing take place over a number of
days with children writing a short section in each session. This proved to be more
manageable for the boys.
Adding actions. When writing short poems, children were encouraged to add actions.
This helped them remember their poems.
 Taking the learning outdoors. The Minibeasts unit
included many opportunities for children to learn
outdoors.
This was a deliberate attempt to
encourage teachers to take the kinds of ideas and
activities that would normally take place in the
classrooms, and take them outside.
 Talk for writing. Teachers were encouraged to use
patterned texts in shared reading. The boys learnt
the stories off by heart, internalising the patterns and
language structures. They were them able to use
them in their own writing.

Most of the teachers trialled the plans provided. Some teachers used them as a model for
developing or adapting their own themes, including: cars, pirates, castles, outer space and
aliens, Bob the Builder, emergency services.
On Day Three of the training, participants were shown a simple model for planning the outline of
a theme to incorporate boy-friendly strategies. They were then asked to take part in a planning
workshop when a number of overviews for boy-friendly themes were developed. The overviews
produced in this session can be found in Appendix Four.
One extremely encouraging and positive outcome of the project has been the sustainable impact
on provision for boys. Below are some of the comments made by teachers.

I’ve used the planning
overviews that were
provided and I’ll continue
to plan in themes.

I was worried about
planning for five weeks on
a theme and that the
children might get fed up;
but they didn’t.

I’m not just reading stories
to introduce topics. We’re
looking at objects, making
things and doing lots of
talking. It’s more child-led.

I’ve got Year Two as well
and I need to prepare them
for SATs. Doing longer
units like this worried me,
but I’ve realised that it’s
helped them.

We have a much more
creative approach to planning
now, based around themes.

Dinosaurs Unit
Non-Fiction (2 weeks)
Foundation Stage

Year One

Outcome:
Write a caption/sentence.

Outcome:
Write a page for an information book.

Objectives:
• Use talk to organise, sequence and
clarify thinking, ideas, feelings and
events
• Use language to imagine and
recreate roles and experiences
• Interact with others, negotiating
plans and acivities and taking turns
in conversation
• Know that print carries meaning and,
in English, is read from left to right
and top to bottom
• Show an understanding of how
information can be found in nonfiction texts to answer questions
about where, who, why and how
• Attempt writing for various purposes,
using features of different forms
such as lists, stories and instructions
• Write their own names and other
things such as labels and captions
and begin to form simple sentences
sometimes using punctuation
• Use a pencil and hold it effectively to
form recognisable letters, most of
which are correctly formed

Objectives:
2. Listening and responding
 Listen with sustained concentration, building new
stores of words in different contexts
 Listen to tapes or video and express views about
how a story or information has been presented
3. Group discussion and interaction
 Ask and answer questions, make relevant
contributions, offer suggestions and take turns
7. Understanding and interpreting texts
 Make predictions showing an understanding of
ideas, events and characters
 Recognise the main events that shape different
texts
9. Creating and shaping texts
 Independently choose what to write about, plan and
follow it through
 Convey information and ideas in simple nonnarrative forms
 Find and use new and interesting words and
phrases, including story language
 Create short simple texts on paper and on screen
that combine words with images (and sounds)
10. Text structure and organisation
 Write chronological and non-chronological texts
using simple structures
 Group written sentences together in chunks of
meaning or subject
11. Sentence structure and punctuation
 Use capital letters and full stops when punctuating
simple sentences
 Compose and write simple sentences
independently to communicate meaning
12. Presentation
 Write most letters, correctly formed and orientated
using a comfortable and efficient pencil grip
 Write with spaces between words accurately

Teaching Sequence
Phase 1 – Reading and analysing
Find a dinosaur egg in the school grounds, model how to pose
questions, using the Question Hand about who, what, why, when
and how. Encourage children to ask their own questions. Discuss
what we think will hatch out of the egg? Listen to the dinosaur
roar sound effect. Does this give the children anymore clues?
Watch opening sequence of Dinosaurs (4.09 – 6.47). Look at the
dinosaur egg pictures. Discuss what we know about dinosaurs
based on what we have seen so far. Create a ‘Know, Want,
Learn’ grid about dinosaurs. In shared reading, use information
books, ICT sources and/or video to find the answers and record on
the KWL grid.
Analyse how information texts work, using a non-chronological
report about dinosaurs, focusing on page layout (heading,
information, captions) and language features (general, impersonal,
technical vocabulary).
Phase 2 – Gathering Content
Look at the pictures of dinosaurs and annotate with descriptive
words and phrases. Explore how we know that these are not real
photographs? Identify some of the general characeristics of
dinosaurs. Invent your own dinosaur using drawing, painting or
model making. Give your dinosaur a name that describes its main
characteristic, e.g. ‘grumpysaurus’, ‘gigglisaurus’. Role play being
the dinosaur. Describe your invented dinosaur to a partner.
Phase 3 – Planning and writing
Demonstrate how to write a caption for a picture, or a simple nonchronological report to describe the invented dinosaur. Use the
shared text to create a writing frame. Children write their own
caption, or page for the information book about dinosaurs.
Phase 4 – Presentation
Use Crazy Talk software to bring the picture/model of invented
dinosaur to life.

Notes

Dinosaur Unit
Fiction (2 weeks)
Foundation Stage

Year One

Outcome:
Write one or more sentences as an
ending to the story.

Outcome:
Write a short story with the events organised
sequentially into problem and resolution.

Objectives:

Objectives:

•

4. Drama
 Explore familiar themes and characters through
improvisation and role-play

•
•

•
•

•
•

•

•

Use talk to organise, sequence and
clarify thinking, ideas, feelings and
events
Use language to imagine and
recreate roles and experiences
Listen with enjoyment and respond
to stories, songs and other music,
rhymes and poems and make up
their own stories, songs, rhymes
and poems
Extend their vocabulary, exploring
meanings and sounds of new words
Show an understanding of the
elements of stories, such as main
character, sequence of events, and
openings.
Retell narratives in the correct
sequence, drawing on the language
patterns of stories
Attempt writing for various
purposes, using features of different
forms such as lists, stories and
instructions
Write their own names and other
things such as labels and captions
and begin to form simple sentences
sometimes using punctuation
Use a pencil and hold it effectively
to form recognisable letters, most of
which are correctly formed

7. Understanding and interpreting texts
 Recognise the main elements that shape different
texts
9. Creating and shaping texts
 Use key features of narrative in their own writing
 Create short simple texts on paper and on screen
that combine words with images (and sounds)
11. Sentence structure and punctuation
 Compose and write simple sentences independently
to communicate meaning
 Use capital letters and full stops when punctuating
simple sentences
12. Presentation
 Use the space bar and keyboard to type their name
and simple texts

Fiction (2 weeks)
Teaching Sequence
Phase 1 – Reading and analysing
Watch the video sequence (Dinosaur 4.09 –
6.47). Use the focus cards for setting, character
and events to guide discussions.
Sequence the events using pictures from the
video to retell the story and/or re-enact the story
and freeze frame to allow characters to recount
the events from their own perspectives.
Watch the video sequence and predict what
might happen next. Talk about alternative
scenarios.
Phase 2 – Gathering Content
Use a Story/Action Box to generate story ideas.
Record the story ideas onto a large sheet of
paper. Add time connectives from the bank
provided. Add speech bubbles. Use the sheet
to retell stories to each other. Record the main
events by taking photographs of the small world
play.
Phase 3 – Planning and writing
Model using a plan to write an ending, or a
simply structured story. Chunk the story into
manageable parts for writing, e.g. writing the
opening, problem and resolution on separate
days. Children use their sheets from Phase
Two as plans for their own stories.
Phase 4 – Presentation
Use Photostory 3 to present the stories,
combining images, text and sound.

Notes

Dinosaur Unit
Poetry (1 week)
Foundation Stage

Year One

Outcome:
Contribute to a collaborative simple,
patterned text.

Outcome:
Write a simple, patterned text, following a writing
frame or model.

Objectives:
• Enjoy listening to and using spoken
and written language and readily
turn to it in play and learning
• Extend their vocabulary, exploring
the meanings and sounds of new
words
• Listen with enjoyment and respond
to stories, songs and other music,
rhymes and poems and make up
their own stories, songs, rhymes
and poems
• Interact with others, negotiating
plans and activities and taking turns
in conversation
• Know that print carries meaning
and, in English, is read from left to
right and top to bottom
• Attempt writing for various
purposes, using features of different
forms such as lists, stories and
instructions
• Write their own names and other
things such as labels and captions
and begin to form simple sentences
sometimes using punctuation

Objectives:
1. Speaking
 Interpret a text by reading aloud with some variety in
pace and emphasis
2. Listening and responding
 Listen with sustained concentration, building new
stores of words in different contexts
3. Group discussion and interaction
 Ask and answer questions, make relevant
contributions, offer suggestions and take turns
 Explain their views to others in a small group,
decide how to report the group’s views to the class
7. Understanding and interpreting texts
 Explain the effect of patterns of language and
repeated words and phrases
8. Engaging with and responding to texts
 Visualise and comment on events, characters and
ideas, making imaginative links to their own
experiences
9. Creating and shaping texts
 Find and use new and interesting words and
phrases, including story language
 Create short simple texts on paper and on screen
that combine words with images
12. Presentation
 Write most letters, correctly formed and orientated,
using a comfortable and efficient pencil grip
 Write with spaces between words accurately

Poetry (1 week)
Teaching Sequence
Phase 1 – Reading and analysing
Children hear, read and respond to a range of
simple poems about dinosaurs. They discuss
their own and others’ responses to the poems
and what they think they are about. They talk
about their favourite words and parts of the
poems, and notice the poems’ patterns. They
join in with and ‘perform’ the poems in a variety
of ways, including where appropriate singing,
adding music, rhythms or sounds, doing actions
and acting out.
Phase 2 – Gathering Content
Return to picture and description of invented
dinosaur. Annotate a picture of the invented
dinosaur with describing words and/or actions.
Phase 3 – Planning and writing
With extensive contribution from and
involvement by children, model and explore
writing a simple, patterned poem about the
invented dinosaur. As a shared composition, for
example use the word bank from Phase Two to
make up simple couplets or verses. These
collaboratively written simple poems can be
read, sung, danced and otherwise explored.
Following on from this modelling, children in
pairs or individually (possibly then working with
a response partner) write their own simple
patterned texts (on paper or on screen) about
their dinosaur. Outcomes are then shared and
discussed.
Phase 4 – Presentation
Outcomes could be recorded on audio or video.

Notes

Minibeast Unit
Non-Fiction (2 weeks)
Foundation Stage
Outcome:
Write a caption/sentence.
Objectives:
1. Speaking
Use talk to organise, sequence and clarify
thinking, ideas, feelings and events
2. Listening and responding
Sustain attentive listening, responding to what
they have heard by relevant comments,
questions or actions
3. Group discussion and interaction
Interact with others, negotiating plans and
activities and taking turns in conversation
7. Understanding and interpreting texts
Show an understanding of how information
can be found in non-fiction books to answer
questions about where, who, why and how
8. Engaging with and responding to texts
Show an understanding of how information
can be found in non-fiction books to answer
questions about where, who, why and how
9. Creating and shaping texts
Attempt writing for various purposes
10. Text structure and organisation
Attempt writing for various purposes
11. Sentence structure and punctuation
Write simple captions and begin to form
simple sentences sometimes using
punctuation
12. Presentation
Use a pencil and hold it effectively to form
recognisable letters, most of which are formed
correctly

Year One
Outcome:
Write a recount.
Objectives:
1. Speaking
Describe incidents from their own experience in
an audible voice
2. Listening and responding
Listen with sustained concentration, building new
stores of words in different contexts
Listen to video and voice recorders and express
views about how information has been presented
3. Group discussion and interaction
Ask and answer questions, make relevant
contributions, offer suggestions and take turns to
speak
7. Understanding and interpreting texts
Recognise the main elements that shape different
texts
8. Engaging with and responding to texts
Visualise and comment on events, ideas, making
links to their own experiences
9. Creating and shaping texts
Convey information and ideas in simple nonnarrative forms
Create short simple texts on paper and on screen
that combine words with images
10. Text structure and organisation
Write chronological texts using simple structures
Group written sentences together in chunks of
meaning or subject
11. Sentence structure and punctuation
Compose and write simple sentences
independently to communicate meaning
Use capital letters and full stops when punctuating
simple sentences
12. Presentation
Use the space bar and keyboard to type simple
texts

Teaching Sequence
Phase 1 – Reading and analysing
The teacher activates children’s prior knowledge
about minibeast and some research carried out for
information.
Then the teacher models orally a recount of a visit
or an event using such phrases as last week, then
and after that. Children are given plenty of
opportunities to ask the teacher questions about
what the teacher has remembered. The teacher
writes the recount. Features of a recount identified
and time connectives put on display.
Phase 2 – Gathering Content
Children draw and label a plan for a minibeast
hunt.(use of visual organisers)and make a list of
what they need.
Then children are taken on a minibeast hunt and
children or teacher takes a video clip and digital
photos of the activity. Children to also use voice
recorders to recount information and do drawings.
Children then draw a map of where they went and
what they found.(use of visual organisers)
Phase 3 – Planning and writing
Read the original recount written by the teacher,
discuss, identify and record language features.
Talk about the actual event, including generating
questions and ordering events with the support of
video, voice recorders and maps. The teacher
scribes and supports composition. Children work in
groups or pairs to make their own simple recount in
sentences using the past tense and time
connectives
Phase 4 – Presentation
Write recounts for a class display in pencil and on
the computer. Add drawings or photos. Read
recounts, plans and maps on wall displays that
explain the event. Use video to present the event
to other classes.

Notes

Minibeast Unit
Fiction (2 weeks)
Foundation Stage

Year One

Outcome:
Write a story consisting of simple
sentences.

Outcome:
Write a short story with the events organised
sequentially into problem and resolution.

Objectives:
1. Speaking
 Use language to imagine and recreate
roles
 Extend their vocabulary, exploring the
meanings and sounds of new words.
2. Listening and responding
 Listen with enjoyment and respond to
stories and make up their own stories.
 Sustain attentive listening, responding
to what they have heard by relevant
comments, questions or actions
3. Group discussion and interaction
 Use talk to organise, sequence and
clarify thinking, ideas, feelings and
events.
4. Drama
 Use language to imagine and recreate
roles
7. Understanding and interpreting texts
 Extend their vocabulary, exploring the
meanings and sounds of new words.
 Show an understanding of the
elements of stories, such as main
character, sequence of events and
openings.
 Retell narratives in the correct
sequence, drawing on the language
patterns of stories
9. Creating and shaping texts
 Attempt writing for different purposes,
using features of stories
11. Sentence structure and punctuation
 Begin to form simple sentences
sometimes using punctuation

Objectives:
1. Speaking
 Retell stories, ordering events using story
language
2. Listening and responding
 Listen to tapes or video and express views
about how a story or information has been
presented
3. Group discussion and interaction
 Ask and answer questions, make relevant
contributions, offer suggestions and take turns
4. Drama
 Explore familiar themes and characters
through improvisation and role-play
Discuss why they like a performance
7. Understanding and interpreting texts
 Identify the main events and characters in
stories
 Make predictions showing an understanding of
ideas, events and characters
 Recognise the main elements that shape
different texts
8. Engaging with and responding to texts
 Visualise and comment on events, characters
and ideas, making imaginative links to their
own experiences
9. Creating and shaping texts
 Use key features of narrative in their own
writing
 Find and use new and interesting words and
phrases, including story language
 Create short simple texts on paper and on
screen that combine words with images (and
sounds)
11. Sentence structure and punctuation
 Compose and write simple sentences
independently to communicate meaning
 Use capital letters and full stops when
punctuating simple sentences
12. Presentation
 Use the space bar and keyboard to type their
name and simple texts

Fiction (2 weeks)
Teaching Sequence
Phase 1 – Reading and analysing
Looking at photographs of ladybirds, generate a list of
words that might be used to describe them – think
about characteristics as well as physical description.
Read The Bad Tempered Ladybird by Eric Carle.
Think of words other than ‘bad tempered’ that might be
used to describe the ladybird. Hotseat child in the roles
of some of the characters in the story. Encourage the
children to explain how they feel about the ladybird’s
behaviour. Identify the problem and resolution within
the story.
Recite The Bad Tempered Ladybird by heart – focus
on the repeated phrases. Use props/toys/pictures to
assist the children in reciting the story. Add new
scenes to the story by changing the characters. Draw
the story onto a story map.
Read and compare a range of other stories set in
insect worlds. Look closely at the settings of the
stories. Talk about the similarities and differences to
our own worlds.
Phase 2 – Gathering Content
Consider what it would be like to shrink down so small
that you could live in the setting – what would the world
look like / how would you feel / what creatures might
you meet?
Using knowledge from shared reading, create insect
world settings using natural materials. Photograph the
settings so that children can use them to record their
story ideas onto later.
Use model minibeasts and small world play people to
act out stories in the insect world settings. Encourage
the children to think about what the ‘problem’ is in their
story, and how it could be resolved.
Model the use of a story map to record the events of
their stories. Provide opportunities for the children to
tell each other their stories using the story maps and
other props.
Phase 3 – Planning and writing
Model how to refine the story map, if necessary, to
create a visual plan to support writing.
Model the application of sentence level skills in order to
translate the plan into prose. Encourage the oral
rehearsal and editing of each sentence prior to writing.

Notes

Phase 4 - Presentation
Various ideas could be suggested, e.g.
- Class book
- Recordings of children reading their stories
- Talking photo album
- Powerpoint
- Photostory
- Live performance

Chapter Eight
Impact on Writing
In order to achieve a measure of the impact on boys’ writing, samples of
writing were collected at the beginning and end of the project.
The following case studies illustrate progress made in writing.
Sample 1
Pre-project writing
My nym is __________
I can pley tenis
I love my best fend

Post-project writing

The writing shows
evidence of the
structure of story
writing, with a clear
beginning, middle
and end.
Detail to engage
the reader

Greater range of
punctuation, some
used correctly

Once upon a time their lived a little boy called
Ninger Boy. He has a red belt, blue eyes and
brown skin and black hair and one elerlie
morning at 5:00 Ninger Boy found a Treshuer
Map.
He told his Ninger dad about the treshuer map.
So Ninger Boy and his dad go to find it. But
suddnly! On the hunt they met the bad ningers!
So they fited all night. They bet up the bad
ningers. And got on with the hunt. Just then
they saw the X so they dug. Last of all they saw
the ruby and talk it all the way home.

Sample 2
Pre-project writing
a lac to plell
a lac to pet
a lac to pe ausad

I like to play
I like to paint
I like to play outside

Story language

Connectives

Full stops and
capital letters are
used more
consistently.

Post-project writing

Detail/word choice
to engage the
reader

The writing has a
simple structure,
with a beginning,
middle and end.

Far far away livd a dinosaur named Footballsaur
and his friend gollkeepersaur They enjod playing
football all The time his face was a shape of a
football also he had a huge powrfull tail He lost his
ball and coud not find his ball it made him very
cross he startd to find his football on The sreets
suddenly roud the corner he fond his football.
Footballsaur was very Happy he started to play
football

Story language

Connectives

Sample 3
Pre-project writing
Wey put it i the bl.
Nest we std it.
Pd it in a cop.

We put it in the bowl.
Next we stirred it.
Poured it in a cup.

Post–project writing
Detail/word choice
to engage the
reader
Greater range of
punctuation, some
used correctly
The writing has a
simple structure,
with a beginning,
middle and end.

Hoposaurus

Story language

One day Hoposaurus fell in a mudeey and sticeky
swamp. He cod not eskape. He was starting to cry. A
massive pteronodom swoopt down he said wya are
you ,’’, crying? Ceys he codnt eskape. Pteransaurs
put Back hoposaurus in the wilde.

Full stops and
capital letters
used mostly
correctly.

Progress through National Curriculum levels from the of sample boys
There were 11 schools in the project. Some took samples of boys from
Foundation Stage and Y1 and some took the sample from a mixed class.
They chose six boys from across the ability range,
This chart shows progress through the sub levels in national curriculum terms.
No sub levels
One sub level
3
29
Speaking and Listening

Two sub levels
40

Three sub levels
14

Two sub levels
40

Three sub levels
25

Writing
No sub levels
2

One sub level
19

A movement of two sub levels over one school year is considered to be good
progress. This project only lasted from November to June. The majority of
boys made two sub levels of progress or more. This is very encouraging.
Particularly pleasing is the progress made in writing. The teachers found this
easier to assess than speaking and listening.
The general view was that boys who were above average made expected
amounts of progress but no more than this, whereas boys from the average
and below average groups made better progress than expected at the
beginning of the year. Many of the more able boys enjoyed writing in the first
place and had good writing skills. However interest and enthusiasm for writing
increased with all boys, including this group.

Chapter Nine
Attitudes to Writing
Questionnaires were given out at the beginning and at the end of the project to evaluate the
impact of the strategies on boys’ attitudes to writing.
% positive / negative responses
Start of project
End of project
Positive
Negative
Positive
Negative
62.4%
37.6%
88.5%
11.5%

The table below shows some examples of boys’ responses to the questions.
Question
Do you enjoy
writing?
Why?

What do you
find hard
about
writing?

Response at the beginning of the
project
No, it’s hard and sometimes I can’t write
properly.

Response at the end of the project
Yes because it’s fun and I’m good at it. I
am confidence!

No, it takes ages.

Yes. It’s my favourite thing!

No, it’s boring.

Yes, I like writing now. It’s fun.

No, it hurts my fingers.

Yes, it’s fun.

No, it’s boring. I like playing.

Yes. It’s good. I like writing my letters.

No, I’m not good at it.

Yes cos it’s fun

No. I can’t write.
I can’t keep my writing on the lines.

Yes. I just like doing it.
Erm… exclamation marks and question
marks…knowing when to use them.

Writing quickly.

Thinking about what to write.

Doing ‘p’s,

Using ‘wow’ words.

It gets harder and harder everyday. We
have to think. Sometimes it stops because
you can’t work it out.

Nothing!

It’s really hard to write.

I know some letters cos I think about it in
my head.

Making it look right.

Nothing.

Holding my pencil.

Nothing, it’s very easy.

If I’m writing a big, long sentence, I can’t
think what comes next.

I think it’s all easy.

I don’t know.

It’s tricky when I can’t spell some words so
I spell them out.

To sound it out.

It’s easy.

Are you a
good writer?

What do you
like to write
about?

It hurts my fingers.

Nothing, I’m dead good at it.

(Shrugs)

Nothing, I’m dead good. My Grandma
says so.

My mum makes me practise. I’m not good
at doing my letters.

Easy, nothing is hard.

No.

Yes, I can write nice and I can spell words.

No, but I might get better now that I’m at
school.

Yes, sometimes I write about my sister.

Not very because it goes under the line.

Yeh!

I’m a rubbish writer.

A little bit. I do big words. I would like to
write smaller.

No.

Yes. I can write neat too.

I don’t know.

Everything.

I don’t know.

Things I do.

My family.

Erm…dinosaurs!

I write cards.

Stories about dinosaurs.

I like drawing the pictures.

I write about lots of things.

A shopping list.

The Incredible Hulk, T Rex and stories.
I liked writing about the monkey.

If I could write, I’d write about being a
robot.
I like writing about lions.
That’s a hard question.
Do you ever
write at
home?
What do you
write?

I just play.

Yes – monster stories!

No, nothing.

Yes, I write with my sisters.

No. Sometimes my mum does and my
sister does.

Yes. I write about ‘Ben 10’

Only a bit. I write numbers up to 100.

I write anything.

No.

I write cards and lots of things.

No, I draw pictures.

I write train stuff and secret messages.
Yes and I print on the computer.

No.

Chapter Ten
Feedback from Teachers
At the end of the project, teachers were asked to provide feedback on how
they felt it had gone. Overwhelming, the feedback was positive. The
comments below demonstrate that the project impacted both on the
engagement and progress of the boys, and on the motivation and practice of
the teachers.
What improvements have you observed in boys’ writing?



















Most of them will have a go now.
They are more interested because they’re writing about things they
like.
They are writing more because they’re interested
Boys are choosing to write as part of their continuous provision.
Their speaking and listening have improved because and vocabulary
has widened.
J was becoming really despondent, but since me taking part in the
project he has flourished. He’s completely different.
The middle group have made the most progress.
The enthusiasm for writing has been greatly enhanced, but not always
a huge difference in terms of levels.
The children are definitely further on than last year’s were. Letters and
Sounds has had a big impact too.
The boys have always worked well so I haven’t seen a difference. I
have always been able to motivate boys.
They have been more willing to put pen to paper, and more
independent.
We’ve done lots of little short bits of writing and that’s made the boys
more confident.
I’m seeing more boys formulating sentences.
The boys seem to enjoy writing more and are more confident to have a
go!
Sometimes the writing has been disappointing. I think they’re fired up
and ready, and then they don’t spontaneously want to write. The tone
still changes when I say, ‘write that’.
I’ve seen particular improvements with the less able. I was
disappointed that the more able didn’t spur on as much as expected.
It has motivated the reluctant boys to participate. The girls have
enjoyed it too and made good progress.
Orally, and in their writing, the children are more descriptive.

Have you made any changes to your planning and/or provision as a
result of participating in the project?


























I’ve used the planning overviews that were provided and I’ll continue to
plan in themes.
I’ve made the writing area more attractive to the boys.
I’m thinking of more opportunities to write in the different areas of
provision. If the boys don’t go to the writing area, I’m taking the writing
to them!
I’ve provided a boy-centred role play area and I’m changing it to match
the topic.
I’ve let them to have a go more themselves. I didn’t do that much
before.
I’m intending to use more film clips in the future because that worked.
I’m planning around a theme and being flexible about where I fit in the
genres
I’ve definitely done more work outdoors than I would normally do.
Because of that, the children have been more interested and have
been on task.
I’m providing more writing in the continuous provision.
I’m being more creative, using real experiences and objects first.
I’m using the planning overview to make sure all the ‘boy-friendly’
areas are covered.
I’m planning units over a longer time than just planning for a week.
When I’m planning, I’m thinking more about what will interest the
children – the boys and the girls.
I was worried about planning for five weeks on a theme and that the
children might get fed up; but they didn’t.
As an NQT it has helped enormously. I’m doing all my planning like
this.
I haven’t made any massive changes, just approached things from a
different angle.
I’ve got Year two and I need to prepare them for SATs. Doing longer
units like this worried me, but I’ve realised that it’s helped them.
We’ve started to put together topic boxes.
I’m not just reading stories to introduce topics. We’re looking at
objects, making things and doing lots of talking. It’s more child-led.
I will carry on with one-week units, taking reading into writing in a week
because it is crucial for Year One children to learn to write in
sentences.
I’m letting the children have some control over where the unit goes. I
know the outcome I want, but the children are having more input into
the route.
I’m trying to make the children into ‘experts in their field’ before I ask
them to put pen to paper.
I’ve extended the role-play to introduce dilemmas. We’ve made action
boxes and shared our ideas with other year groups.
I’m a Y1 teacher moving into Y2 and I am going to continue planning in
this way. I have encouraged the teacher moving into Y1 to continue it
too.
We have a much more creative approach to planning now, based
around themes.

What do you think has had the most impact on boys’ writing?
















Linking the writing to the role play. C told a complete story the other
day whilst he was dressed up as a knight!
The short writing tasks in the units have produced good results.
The minibeast project had the biggest impact. It appealed to boys and
girls. It’s been hands on and I linked it to our science. They’ve loved it.
We’re just starting the narrative and already they are doing better
because of all the background and vocabulary they’ve got.
Using photographs of them and their models in their writing. They
really own it.
The boy-friendly topics. It’s motivated the boys because we’ve chosen
topics they already knew about.
The Talking Tins have been fabulous!
All the speaking and listening beforehand. It’s been fun!
Introducing a topic to the children with no immediate expectation that
they’ll have to put pen to paper. I’m not worried about that anymore
because I know that when they do write, they’ll be ready.
The role play and action boxes. We’ve done much more talking.
Altering the topics I teach to be more child-centred.
The girls’ writing has improved too!
Being positive and enthusiastic about writing!
The ‘hands-on’ bit.
The non-fiction writing.

What has been most useful aspect of the project for you?













It’s made me think more about what I’m doing
It’s been really useful – seeing the plans and the resources and how to
use them. Then bringing it back to school to try. I will definitely be
planning like this next year.
The money has helped! It’s enabled us to set up more continuous
provision and role play in Years One and Two.
Seeing all the ICT equipment. I need to get more into it!
I’ve appreciated the time to reflect on the training days. It’s given me
chance to think about what I’m doing and why I’m doing it.
It’s affirmed my opinion that children learn to write by having lots of
opportunity to talk and use lots of language.
It’s helped us become enthused again.
We’ve been given lots of good ideas for all children, boys and girls
included.
Standards have been raised.
Using film to motivate children.
I’m moving to Y5 next year and will use all the ideas then too.
Being given permission to adopt a more creative approach to planning
and then being able to prove that it works!

Chapter Eleven
Conclusion and Findings
The aim of the project was to focus on known boy-friendly strategies and use
these to motivate boys in Foundation Stage and Year One to write.
Each day of the training focused on one or more of the strategies. Teachers
on the project were asked to trial the strategies in their own classrooms and
feedback at the next session. The feedback showed us that teachers were
becoming excited about the positive effects they observed in the boys’ writing
and in their willingness to write. This encouraged them to use the strategies
more widely. They brought in samples of writing to share with one another.
The teachers reported on the progress of the boys, but also reported that the
girls had made good progress. Despite the fact that the themes of the units
were chosen to appeal to boys, the girls had been equally engaged.
In conclusion, boys in the early years of school write better when:
 they have opportunity to explore ideas and rehearse language
structures through speaking and listening.
 they explore ideas through role play, drama and small world play, e.g.
action boxes. Thus providing them with opportunities to act out a
variety of situations, including problems and dilemmas.
 they are allowed to use ICT equipment to support their learning, both
indoors and outdoors.
 they have opportunity to learn through visual media, including films and
still images.
 their learning is active.
 their interests are taken into account, i.e. themes are chosen to appeal
to boys and the teaching sequence includes time for ‘creating interest’.
 themes are linked to popular, children’s culture.
 they feel they have had some input into the direction the unit of work
takes.
 teachers model writing regularly through shared writing sessions.
 they have access to daily, systematic, high quality teaching of phonics,
which provides them with a ‘toolkit’ for writing.
 the teaching is underpinned by a clear understanding of where they
are, and what their next steps in learning should be.
We also found that many teachers felt reinvigorated by the strategies they
were using in the project. The changes made to planning, provision and
practice during the project, are sustainable, and will have a lasting effect.

Appendix One
A summary of government reports into boys' achievement (National Literacy
Trust-who also have a summary of government initiatives to raise boys’
achievement www.nationalliteracytrust.org.uk)
In June 2007 the Department for Children, Schools and Families (DCSF)
produced the report Gender and education: the evidence on pupils in
England. It summarises research and statistics on the gender gap in
attainment and examines gender differences across a range of educational
markers. It found that there was no evidence that an increase in the number
of male primary teachers had an influence on boys' achievement. You can
download the report from www.dcsf.gov.uk/research/data/uploadfiles/RTP0107.pdf.
As a result of concern over boys' underachievement, the DfEE in 2000
commissioned a three-year research project by Homerton College Cambridge
to look at the small minority of schools that have managed to help boys
without disadvantaging girls. The aim was to test whether successful
strategies can be transferred between schools and sustained over time. The
project worked with over 60 schools in England and fed into the final report,
Raising Boys' Achievement, which was published in May 2005. It can be
downloaded from www.dcsf.gov.uk/research/data/uploadfiles/RR636.pdf.
The DfES has also produced, alongside the National Healthy Schools
Standard, a booklet entitled Raise Boys' Achievement. The booklet is a toolkit
for school improvement and has been produced in the context of a holistic
view of health and is based on the ten areas of whole school improvement
recommended by the National Healthy School Standard
(www.standards.dfes.gov.uk/genderandachievement/nhss_boys_achievement
2.pdf).
In 2003, Ofsted produced two separate reports on boys' achievement. They
are:
Yes he can – schools where boys write well (HMI 505) July 2003: the report
looks at the factors that most strongly characterise the work of schools in
which boys write well. There is also commentary on school ethos and policies,
curriculum planning, assessment, teaching and learning and pupils' response
(www.standards.dfes.gov.uk/primary/publications/literacy/765289/hmi505_nls
_boyswritewell.pdf).

Boys' achievement in Secondary Schools (HMI 1659) July 2003: the report
contains information on subject-related strategies, teaching and classroom
management, strategies focusing on literacy, tracking and supporting pupil's
performance, intervention and the causes of boys' underperformance
(www.ofsted.gov.uk/Ofsted-home/Publications-andresearch/Education/Pupils/Boys-achievement-in-secondaryschools/(language)/eng-GB).

Appendix Two
Role Play Area:
Batman Cave

Writing Opportunities:
List of what needed
•
•
•
•
•
•
•
•

Wanted/Beware posters
Address book/telephone pad to take messages
Map of city
Newspaper – writing about heroic events
List of jobs for Robin to do
Answering fan-mail/writing fan-mail
Microphone – Interviews for TV journalist (Batman/Robin)
Hot Seat - Batman

Problems/Dilemmas:
•
•
•
•

Batman loses his power
Robin gets lost
Batmobile brokes down
Batman injured

Role Play Area:
Train station, Waiting Room, Office

Writing Opportunities:
•
•
•
•
•
•
•
•
•
•
•
•
•

Notices
Posters
Tickets
Timetables
Accident reports
Booking forms
Routes/destinations
Postcards, letters
Lists
Badges
Signs and labels
Telephone messages
Newspaper reports

Problems/Dilemmas:
•
•
•
•
•
•
•
•
•
•

Breakdown on the line
Accident
Animal on the line
Train full
Hold-up
Diversion
Fire
Computer breakdown
Confrontation e.g. tickets not available
Celebrity arrives

Role Play Area:
Pirate Ship/Treasure Island

Writing Opportunities:

•
•
•
•
•
•
•
•
•
•
•

Treasure maps
Character profiles and speech bubbles for Pirates
‘Wanted’ posters
Messages in bottles
Instructions to find treasure
Instructions to teach Pirates how to be nice!
Designed fantasy islands with labels and captions
Fantasy story re Captain Hook
Hot-seating pirates/ generating questions to ask
Phone call to Police
Lists of resources needed to be a pirate

Problems/Dilemmas:
1.
2.
3.
4.
5.

Island attacked by other Pirates
Get marooned on deserted island
Someone steals the treasure
Naughty Crocodile creates mischief
Storm smashed part of the boat

Role Play Area:
Vets

Writing Opportunities:
•
•
•
•
•
•
•
•
•
•
•
•
•

Posters for walls
Pet Passport
Vet’s badge
Appointment book
Labels with Pet name, age, address etc
What was wrong with pet
Prescription
Labels for medicine and equipment
Health records
Pet descriptions
Rules for the waiting room
Leaflets how to care for pets
Thank you letters for when pet is better

Problems/Dilemmas:
•
•
•
•
•
•

Lost pet – pet escapes
Epidemic
The vet is sick
An unusual pet arrives
The vet is called out and has to find his way
The circus comes to town and the elephant is too big for the surgery

Role Play Area:
Pet Shop

Writing Opportunities:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Applications for jobs
Labels
Feeding rota
Descriptions of animals for
sale
Prices
Leaflets-how to care for pets
Bags (logos)
Survey on own pets
Phone calls – notes
Accident Book
Alphabetical order-stocks
Ordering stock
Posters
Poor pet – fill out report

•
•
•
•
•

Write on cage – name, age,
food etc
Write to real shop – please can
we visit
Escaped pet – procedure –
please come back etc
Lost pet posters
Make a new pet – cross
different pets e.g. hamster with
guinea pig

Problems/Dilemmas:
•
•
•
•
•
•
•
•

Stolen pet
Sick pet
Babies arriving
New animal arrives – in box, what is it? etc.
Run out of food
Where do the pets go/do at night
Adventure story
Escaped pet – from pet view how got out etc.

Role Play Area:
Space Rocket

Writing Opportunities:
•
•
•
•
•
•
•
•
•

Building the space ship – list of what will we need
List of things we will need on the journey
Manual – life on the space ship
Directions on where space ship is going
Applications for jobs on board the space ship
Instructions on how to fly the spaceship
Emergency procedures
Mending, first aid
Descriptions of planets found on travels

Problems/Dilemmas:
•
•
•
•
•
•

Spaceship breaks down/crashes – needs mending
Call menders – verbal instructions how to fix it
Reporter asking questions about crash
Hot seating – spaceship crashed, driver, who crashed into it, witnesses
Spaceship stolen – phone space police – where did you park it? What
time? Who was around – witnesses – clues
Alien arrives in class-who is it and what does it want?

Role Play Area:
Garden Centre

Writing Opportunities:
•
•
•
•
•
•
•
•
•
•
•
•

Write to Head teacher for planning permission to set up garden centre
List of things they need
Posters/advertisements
Celebrity to open it
Applying for jobs – office, gardening, sales, café, pet shop, aquarium
Instructions – how to plant seeds etc, how to look after plants
Instructions – how to keep fish etc, how to look after pets
Story – Percy the Park Keeper – narrative
Labels/price labels
Designing seed packets
Label parts of plants
Stock book

Problems/Dilemmas:
•
•
•
•
•
•

Flowers wilting
Pets escaping
Bean growing really quickly
Staff going off sick
Food poisoning
Break-in/robbers

Role Play Area:
Vets

Writing Opportunities: - Brainstorm for initial ideas
•
•
•
•
•
•
•
•
•
•
•
•

Appointments book
Accident book
Telephone messages
Diagnosis of problem – computer or pad
Post-its
Labels
Posters
Instructions for medicine
Adverts – new vet/new nurse
Prescriptions
Rules
Grand opening (newspaper reports – invitations)

Problems/Dilemmas:
•
•
•
•
•
•
•

Epidemic
Pets dying
Pets run away
All vets and nurses are ill
Power cut
Wrong medicine
Pets given to wrong owners

Role Play Area:
Police Station

Writing Opportunities:
•
•
•
•
•
•
•
•

Wanted posters
Lost children posters
Notebook for taking details of criminals and crimes
Driving licences
Registration plates
Signs (no smoking)
Telephone messages
Parking tickets

Problems/Dilemmas:
•
•
•
•
•
•

Stolen car – head teacher
School break-in
Missing person
Lost keys
Shoplifting
Detective work – investigating clues e.g. ‘Who did it’?

Role Play Area:
Builders Yard

Writing Opportunities:
•
•
•
•
•
•
•
•

List of supplies
Order forms
Safety posters/instructions
Instructions on how to build a wall/how to make cement
Clipboard with problems
Signs
Receipts
Job applications

Problems/Dilemmas:
•
•
•
•
•

A broken tool
No cement left – where had it gone?
Different shaped brick appeared
Digger broken down
The lost safety hat

What do I know about…?

Appendix 3

What do I want to know
about…?

What have a learnt?

Appendix 4
Film/Visual Image

Resources

Outdoors

Role Play / Drama

Topic/Theme

Sound

Speaking and Listening

ICT
Reading and Writing Skills

Film/Visual Images
• Bob the Builder DVD
• Here comes a digger, DVD
• Google images
• Clips from Espresso
• Go to B & Q
• Films about how bricks and glass are
made
Outdoors
• Visit a building site
• Use sand and large construction
bricks
• Brick-laying – course
• Make rubbings of bricks
• Patterns
• Dig a garden
• Improving local area – what
could we build?

Resources
•
Tape measures, plastic tools,
sand, buckets
•
Real tools
•
Non-fiction books, videos, DVDs
•
Dressing up items
•
Posters, sound clips
•
Pictures
•
Wheel barrows

Role Play / Drama
• Site office indoors
• Construction site outside
• Apply for planning permission
• Road workers
• Hot seat a character/machine

Vehicles
DT

History - Homes
Topic/Theme

Building Site
Sound
• Can you identify the sound of the
machine or tools?
• Match pictures to sounds – what
job do you think they are doing?

Reading and Writing Skills
• Applying for planning permission
• Plans for houses
• Lists
• Persuasive letter – why building is
needed
• Plan the road – road signs, maps of
where building should go
• Use Bob the Builder as an inspiration for
Stories.
• Invent new characters/vehicles, new
names, different personality
• Problem and resolution
• Use ‘scoop’ story to write a machine
z
sound poem
or ‘Busy Bulldozers’ – make
their own alliterative poem or counting
poem
• Write rules for building site

Capacity
Weighing
Counting
Measuring
Shape
Maths

Cross curricular
Links with
investigating
Geography – local area
materials in
science

Speaking and Listening
• Debates about building work
DT
• Vocabulary of a building site
Homes
• Using Walkie Talkies
• Real life builder to do talk in school
• Safety talk

ICT
• Make signs on the computer
• Recounts are taped
• Walkie Talkies on building site
• Use a shape package to design a
house

Film/Visual Images
• Clips from films – ‘Temple of Doom’,
‘Raiders of the Lost Ark’, ‘The Last
Crusade’(care must be taken here to
choose suitable extracts)

Outdoors
• Maps
• Problem solving
• Hieroglyphics in sand/soil
• Buried treasure
• Explorers

Resources
• Books – History/Geography
• Maps
• Films
• Artefacts – Museum
• Rocks/stones/choc chip cookies
• Action figures
• Safari kit/vehicles E.L.C.

Role Play / Drama
• Archaeology
• Finding bones – dinosaurs
• Jungle
• Cave
• Temple
• Freeze frame – take photos
• Meeting the enemy

Topic/Theme

Indiana Jones

Sound
• Sounds to match story
• Music to match scenes
• Adventure/scary sound
• Sounds in the environment
• Identify adventure music

Reading and Writing Skills
• Recount of a journey to find the lost
artefact
• Adventure story
• Information on ancient artefact
• Link to a country – Egypt/Africa
• Draw and label explorer
• Characteristics of Indiana Jones
• List of dangers/enemies
• List of things in rucksack (survival kit)
• Write own clues for hidden artefact
(in school)
• Diary of adventure
• Captions under photos from film

Speaking and Listening
• What’s in the box?
Artefact – find out about its
origin/meaning/magic powers – who’s
stolen it/where it’s hidden
• Talking tins – treasure hunt
• Clues
• Interview Indiana

ICT
• Set up environment for small world
adventure people i.e. jungle/desert
• Sound effects to story
• Dictaphone of diary information
• Use roamer to find hidden treasure
• Bee-bots to find artefact

Film/Visual Images
• Jungle Book, Lion King, Madagascar
• Espresso
• Zoo-related things on ngfl
• BBC council website
• Really Wild Show
• Night at the Museum
• George
• Google images
• National geographic

Resources
• Our trip to the zoo
• Animal boogie
• Dear 200 book
• Rumble in the Jungle
• I don’t want to go to bed
• Tanka Tanka Skunk
• Small world jungle animals
• Primal puppets and masks
• Roar!
• Big Cats – information books

Outdoors
• Dance – moving like different
animals
• Create safari experience
• Go on trip to South Lakes Wildlife
Park
• Bushtucker trial plus what would
you do to survive?
• Create ‘Jungle Jims’
• Find a set of paw prints in the
classroom – use question hand for
children to ask questions e.g. who
left the print? What were they doing
in our classroom? etc

Role Play / Drama
• Set up zoo role-play
• Set up vet role-play
• Hotel for Safari visitors
• Imagine the conversation that
might happen between 2
animals in the jungle

Topic/Theme

Jungle

Sound
• Obtain animal sound clips
• Children record own voices
making animal sounds using
talking tin lids
Reading and Writing Skills(based on Madagascar)
• Write a story about animals who have been
shipwrecked on Morecambe beach and have
adventures trying to get home
• Create an animal dictionary
• Write a recount about a trip to the zoo
• Invite ‘Animal Roadshow’ into school – write report
/ recount
• Create wanted poster for animals who have
escaped from the zoo
• Create brochure leaflet to advertise game reserve
• Write postcard from jungle
• Write diary extract from jungle
• Write a list of things you would need for the safari
journey/trip

Speaking and Listening
• Ask questions to visitor e.g. Animal
Roadshow
• Creat riddles – Who amI?
• News report
• Documentary
• Hot seat an animal

ICT
• Film performance of moving like
different animals
• Film dance to Jungle Book Music
etc
• Create a talking book i.e. to
• accompany photos of trip to zoo or
non-chronological report about
animals
• Create ‘webcam’ style report – live
from the jungle

Film/Visual Images
• Jungle Book, Lion King, Madagascar
• Espresso
• Zoo-related information on
www.lancsngfl.ac.uk
• BBC council website
• Really Wild Show
• Night at the Museum (film)
• Google images
• National geographic

Resources
• Our trip to the zoo
• Animal boogie
• Dear 200 book
• Rumble in the Jungle
• I don’t want to go to bed
• Tanka Tanka Skunk
• Small world jungle animals
• Primal puppets and masks
• Roar!
• Big Cats – information books

Outdoors
• Dance – moving like different
animals
• Create safari experience
• Go on trip to South Lakes Wildlife
Park
• Bushtucker trial plus what would
you do to survive?
• Create ‘Jungle Jims’
• Find a set of paw prints in the
classroom – use question hand for
children to ask questions e.g. who
left the print? What were they doing
in our classroom? etc

Role Play / Drama
• Set up zoo role-play
• Set up vet role-play
• Hotel for Safari visitors
• Imagine the conversation that
might happen between two
animals in the jungle

Topic/Theme

Jungle

Sound
• Obtain animal sound clips
• Children record own voices
making animal sounds using
talking tin lids
Reading and Writing Skills(based on Madagascar)
• Write a story about animals who have been
shipwrecked on Morecambe beach and have
adventures trying to get home
• Create an animal dictionary
• Write a recount about a trip to the zoo
• Invite ‘Animal Roadshow’ into school – write report
/ recount
• Create wanted poster for animals who have
escaped from the zoo
• Create brochure/leaflet to advertise game reserve
• Write postcard from jungle
• Write diary extract from jungle
• Write a list of things you would need for the safari
journey/trip

Speaking and Listening
• Ask questions to visitor e.g. Animal
Roadshow
• Create riddles – Who am I?
• News reports
• Documentary
• Hot seat an animal

ICT
• Film performance of moving like
different animals
• Film dance to Jungle Book Music
etc
• Create a talking book i.e. to
• accompany photos of trip to zoo or
non-chronological report about
animals
• Create ‘webcam’ style report – live
from the jungle

Film/Visual Images
5

Resources
• Walking Through the Jungle
• Rumble in the Jungle
• Non-fiction books
• Video-Jungle Book, Madagascar,
Lion King
• Dr Dolittle

Outdoors
• Explorer box
• Role play in environment
• Make dens/homes
• Write plans and maps

Role Play / Drama
• Explorer box
• Pretend to be and move like
different animals
• Small world with jungle animals
• Performance of stories e.g.
Walking Through the Jungle
• Zoo/Vet
• Dressing up – Masks/puppets
Topic/Theme

Jungle

Sound
• Animal sounds
• Environment sounds e.g. twig
snapping
• Make sound effects with musical
instruments
• Voice sounds

Reading and Writing Skills
•
Reading information books
•
Explore settings
•
Writing plans/maps
•
Write story with problem and
resolution
•
Use repeated text
•
Non-chronological text

Speaking and Listening
• Generate questions
• K.W.L. grid
• Retell journey through jungle - record
• Use voice recorders to record sounds
and adventures
• Use talk to plan story ending

ICT
•
•
•

Use digital blue camera,
microphones, camera
Use computer to record ideas and
research
Digital photos on smartboard

Film/Visual Images
• Tommy Zoom
• Incredibles
• Transformers
• Power Rangers
• Lazy Town
Sporticus – Healthy
eating – Super Hero training
• Super Ninja Turtles
• Real Heroes

Outdoors
• Assault course
• Challenges
• Missions
• Super Hero vehicle

Resources
• Comic books
• Props –capes/masks
• Google Super Heroes
• Avocado Baby

Role Play / Drama
• Small world – create own story
• Super Hero characters
• Batman cave
• Write different scenarios and
ask children which character is
best fit to problem

Topic/Theme

Super Heroes

Sound
• Theme tunes – guess which
Super Hero
• Create their own theme tune
• Sound effects to build on own
drama

Reading and Writing Skills
• Create their own catch phrases
• Create own Super Hero name
• Create own super power + what they
would do and how they got their
super skill
• Simple character profile
• Rear Heroes – past/present
• Animal heroes

Speaking and Listening
• Hot seat Tommy Zoom
• Character Hot seating
• Freeze frame (extra curricular role
play/drama)

ICT
• Photo of themselves in their own suit
– write about their character
• Cartoon strip using photos and
speech bubbles
• Use Crazy Talk to bring pictures of
super heroes to life
• Use photostory to tell story

We are very grateful to the Reception and Year One teachers from the
following schools for taking part in the project. Many thanks from Lynne Bold
and Louise Young (Literacy Consultants).

St Paul’s CE, Farington Moss

St Oswald’s RC, Longton

Trinity CE/Methodist, Skelmersdale

Banks St Stephen’s

Anderton Primary

Heasandford Primary

Holy Trinity RC, Brierfield

Earby Springfield

St Mary’s RC, Bacup

Grosvenor Park Primary, Morecambe

Park Primary, Colne

